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I n t er n at ion a l  GCSE Fr en ch   

 

Pap er  3  Sp eak in g    

 

 

Sect ion  A     

 

A signif icant  m ajor ity of students were able to carry out  a coherent  

presentat ion.  I n m ost  cases, this enhanced their  level of confidence and 

typically indicated that  the rem ainder of the exam inat ion would pass with 

com parable success.  Where there was slight  hesitat ion, this tended to be a 

natural part  of the presentat ion.  Cent res have cont inued to encourage their  

students to m ake this excellent  start  to the speaking test , allowing the 

students to then set t le into the less predictable elem ents. Successful 

presentat ions tended to be followed by discussions where students were 

alm ost  as confident .   This m eant  that  there was a m ost  natural and relevant  

t ransit ion from  m onologue to dialogue. The very spontaneous interact ion 

between interviewer and student  was in large m easure due to the appropr iate 

styles of preparat ion which had been im plem ented by teaching staff as an 

integral part  of the teaching process. 

 

Students chose im ages from  a vast  range of possible subject  areas, their  

choice im pact ing very m uch on the achievem ent  of opt im al perform ance.  

Such m easured choice had an even m ore signif icant  im pact  upon the ensuing 

discussion.  Over a num ber of years, students have often opted for an im age 

port raying a fam ily celebrat ion or a favourite event  involving their  fr iends. 

Year on year, students have tended to present  and discuss such im ages with 

a degree of fam iliar ity, com fort  and confidence. The issues ar ising from  these 

im ages tend to be areas the student  is willing and more important ly able to 

discuss, with a degree of elaborat ion. Students are thus in a m uch st ronger 

posit ion to influence the direct ion of the discussion.  More confident  students 

som et im es selected rather m ore abst ract  or unusual them es.  I t  was clear 

that  less confident  students had been caut iously guided away from  topics they 

would st ruggle to discuss. 

 

Som e students tended to f ind it  difficult  to contend with pictures where there 

were m ult iple act ivit ies taking place.  This was part icular ly the case where 

students had no personal involvem ent  with the im age they had chosen. 

 

Outstanding pract ice was in evidence in respect  of the quest ioning techniques 

deployed by the vast  m ajor ity of exam iners.  Only on very rare occasions 

were students encouraged to provide inform at ion they had already given 

dur ing the presentat ion. Quest ions based upon the picture served the purpose 

of allowing students to use a wide range of st ructures and a breadth of 

tenses. I t  was pleasing to note that  closed quest ions were avoided, in m ost  

instances.  Equally, it  was ext rem ely unusual for students to be faced with 

several quest ions couched in language they could not  access. 

 



 

As per previous ser ies, there were only rare instances where interviewers 

cont inually interrupted students in m id response.   This is however important  

in that  it  can lim it  student  perform ance. For exam ple, there were a few cases 

where students were unable to expand responses via the use of 

subordinat ion, as coherent  responses were being interrupted.  However, in 

those instances where an interviewer’s quest ion was m isunderstood by a 

student , it  was excellent  pract ice to guide the student ’s response towards the 

correct  them e.  This was done in a m ost  sensit ive and const ruct ive m anner. 

 

Sect ion  B  

 

Although specim en quest ions appear within the Specificat ion, there is no need 

to adhere to these quest ions.  A sm all m inority of interviewers sim ply asked 

quest ions from  the published list .   These were unlikely to elicit  the opt im al 

perform ances from  their  students. However, in m ost  cases, the specim en 

quest ions were consulted m erely as a guidance tool and therefore supported 

the best  interests of students.  An appropr iate range of quest ion styles was 

accessed in m ost  cases, allowing students to use a significant  range of 

st ructures and vocabulary.   

 

Students should be allowed every opportunity to develop responses, express 

and clar ify opinions and to show a degree of init iat ive.  Where quest ions are 

targeted at  the individual student  rather than at  the ent ire group, this tended 

to be achieved. The individual nature of m ost  quest ions ensured that  these 

were a consistent  m atch with each student ’s abilit ies and interests. 

 

I nterviewers were m ost  skilled in playing to their  students’ st rengths and 

support ing the perform ance of less confident  students by beginning 

conversat ions with very accessible quest ions, gradually progressing towards 

subjects dem anding slight ly m ore reflect ion and developm ent .  Where 

students found it  diff icult  to respond, interviewers m ade great  efforts and 

drew on exper ience, in order to draw students back into the conversat ion, 

steer ing individuals back onto an appropr iate level of response.  Rephrasing 

of quest ions often assisted students in regaining both m om entum  and 

confidence. 

 

 

Con d u ct  o f  Ex am in at ion  
 

As per previous series, cent res are to be com m ended for m aking every effort  

to adhere to the prescribed t im e lim its. Ut terances which take place beyond 

these lim its cannot  be rewarded. I n a sm all num ber of cases, but  m ore than 

last  year, there were conversat ions which were far too short , m eaning that  

students were not  able to access the full range of m arks.  Where the 

interviewer realises that  the first  conversat ion was too long, this m ust  never 

be com pensated by m aking the others too short , as each conversat ion is 

t im ed and assessed independent ly.  For the presentat ion, there were 



 

num erous instances where the m axim um  t im e lim it  was exceeded by a 

signif icant  margin.  

 

The t ransit ion between two conversat ions was near ly always m ade clear by 

the interviewer.  This is crucial, as it  m ay otherwise have a negat ive effect  on 

the student ’s m ark. 

 

I nterviewers who showed a clear interest  in what  the student  was saying were 

typically able prom ote an even bet ter level of student  response. Students 

always seem ed enthusiast ic to share their exper iences and views.  I n these 

cases, they were m uch m ore likely to be m ore expansive, in term s of content  

and breadth of expression. 

  

 

Ad m in ist r a t i v e Mat t er s 

 

As in all previous series, the excellent  standard of adm inist rat ion dur ing this 

series was great ly appreciated and facilitated the assessm ent  process. 

 
The vast  m ajor ity of CDs/ USBs were correct ly labelled. Accom panying 

docum entat ion was also presented with excellent  at tent ion to detail.   I n just  

a few cases, som e cent re docum entat ion was not  sent  to the exam iner.  The 

current  I nternat ional GCSE French Specificat ion includes the appropr iate 

guidelines on pages 39-42.  This sect ion is helpful for interviewers who have 

recent ly adopted this specificat ion. 

 
Nearly all recordings were clear ly audible.  However, a few were too quiet  or  

rendered alm ost  inaudible due to persistent ly obt rusive background noise. I t  

is im portant  that  interviewers check the qualit y of each recording, part icular ly 

the first  one they conduct .  This facilitates any urgent  changes to recording 

procedures.  The placing of the m icrophone actually tends to be m uch m ore 

im portant  than the choice of equipm ent .  The m icrophone should always be 

placed in such a posit ion that  it  favours the student  rather than the 

interviewer.   

 

 

 

Cen t r es sh ou ld  b e aw ar e t h at  f r om  Su m m er  2 0 1 4  t h e Sp eak in g  p ap er  

w i l l  b e a  com p u lso r y  p ar t  o f  t h is q u al i f i ca t ion .  

 

 

 



 

Gr ad e Bou n d ar ies 

 

Grade boundaries for this, and all other papers, can be found on the 

website on this link:  

ht tp: / / www.edexcel.com / iwant to/ Pages/ grade-boundaries.aspx 
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